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?outcome, was the use of homogencous samples of students in terms of academic discipline. (

Elder's sample involved teacher trainees, Ferguson and White?s subjects were all doing Life C 

Science courses, Bellingham?s project used students of Business Studies and even the Davies

?and Criper study grouped students according to academic discipline. ? 

?With the exception of the Bellingham study, even where there have been statistically ¢ 

significant correlations between IELTS and academic achievement, these have tended to be 

?weak, As Davies (1988) suggested, it is gencrally assumed that the length of time which G 

lapses between the measurement of language proficiency and measures of academic « 

achievement allows differential rates of leaming and the intervention of a multiplicity of other ¢ 

variables, By repeating the predictor closer to the measurement of academic outcomes, C

Davies and others (Ferguson and White,1993) hoped to show a much stronger correlation ( 

between IELTS scores and academic achievement. Although correlations did improve

slightly, they did not do so as much as might be expected, Davies suggested thatthe effect of ( 

the various intervening variables may not be as great as is generally assumed. ? 

However, there are difficulties with repeating the predictor. First, those who agree to sit the ? 

IELTS test again, tend to be a self-sclecting group. In addition, persuading those whose ( 

IELTS scores are lower to take the test a second time is generally a problem. Second, the C 

repeated IELTS test may not be viewed particularly seriously by the participants since « 

nothing is dependent on the outcome for those who are participating. This must have an c 

?effect on performance in IELTS and may invalidate data obtained in this way. ? 

In summary, it would seem from the studies cited, that as with other tests of English ¢ 

Proficiency, disagreement stil exists as to the extent of the relationship between IELTS scores « 

?and academic outcome. The area remains open for further investigation. It has been C 

?suggested (Graham, 1987; Burns, 1991) that different institutions may need to carry out their c 

?own research studies to establish appropriate proficiency level measures across different ( 

disciplines within those institutions, if we are to ensure that overseas students are not ri 

adversely affected by any lack of linguistic competence and if we are to ensure that students ( 

receive the right kind of support once they have embarked on their studies. ? 
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t 3.0 Research Design: Methods and Procedures 

3.1 Initial Proposal 

?It was proposed thatthe research design follow the steps outlined as follows: 

c '* A.sample would be selected with the assistance of the International Students Office, of | 

C overseas students who had taken IELTS for admission to the University of Tasmania 

n and who were in the frst year oftheir studies here.
? ?+ A questionnaire would be developed to administer to the anticipated sample. 

C ?+ The questionnaire would be administered to the selected sample 

c ?IELTS scores would be correlated with first semester outcomes.
? '* IELTS scores would be correlated with both tutors? estimates and students? self
? ¢stimates of thir academic progres.
¢ ?+ A subgroup of approximately ten of the original sample would be interviewed to
? investigate in more depth, factors relating to academic ?outcome and particular
? difficulties encountered both in relation to IELTS and in relation to their studies. Both
? ?quantitative and qualitative data would be collected
( ?+ Academic staf, English language support staff and where applicable, the overseas 

t student advisers, would be interviewed for their perceptions of TELTS as well 3s
? perceptions of individual students" performance. 

c 

i 32 Sampling Problems 

t 

Hl Since information about IELTS isnot kept inthe central student database, it was necessary to
? chock through all admissions files ofthe 1996 overseas student intake by hand, in ordr 

identify which students had taken IELTS within the few months prior to entry to the 

?University. The task was made more complicated by the fact that the files had recently been 

t rehoused and had not been completely reordered. When all the files had been checked it was
( discovered that approximately fory-five students at both undergraduate and posigraduate
( level, had been admitted to the University on the basis of IELTS as a measure of English
( proficiency. ?This figure was much lower than had been anticipated, and severely limited out
( apacity to control for some important factors such as academic discipline, as had been
? ?originally planned. 

(
? 3.3. Research Design Revisions
? Because the population was smaller than had been hoped, it was decided to make several
? revisions to the research design. In addition, a careful study of the literature, consideration of 

ther predictive validity studies, and correspondence with researchers in the field, led us to 

conclude that a revised longitudinal study might produce more insightful findings than those 

Which could be produced by the original research design. The revisions were as follows: 

( 

?+All students wh had taken IELTS prior to etry tothe university tobe surveyed,
( ?whether undergraduate or postgraduate, 

C ?© Greater emphasis to be placed on the interview stage of the project and the qualitative 

data ha it may yield
( or 

c
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+ The number of students interviewed to be ineeased from ten to include all the | 

undergraduates in the population under investigation (n=24). ( 

+ The couse tutors ofthe student sample tobe surveyed rather than nterviwed tallow 

more fedback on the student sample ( 

+A small honorarium tobe given to thse students interviewed. ? 

+ Correlations between IELTS scores and both frst and second semester resuts tobe 

calculated 

( 

[tha been hoped to compare the sample unde investigation witha control group of overseas |

sents who had been admted tothe university on the basis of heir TAFE qualifications or 

on their TCE (Tasmanian Cerficate of Education) scores. Considerable time Was spent

?identifying the sample population and sending out the semester one questionnaires. However, ? 

?the returns on the questionnaire were poor with only eighteen returned (12 TCE and 6 TAFE). ? 

Ie was decided that this mixed group was nt a sufficiently representative sample to make ? 

comparisons with the IELTS group worthwhile. ( 

( 

3.4 Questionnaire and Survey Design a 

( 

Serious consideration was given tothe design of the semester one questionnaire and the ( 

semester wo interview schedule, since poorly constricted questionnaires can introduce more ? 

problems than they solve. Decisions were made about which of the many and varied ?

Jntervening variables are likely tohave most impact onthe relationship between IELTS sores ? 

achieved and subsequent academic outcome. For example, the level of motivation posesved

bby the students, together with their academic aptitude are likely to have differential effects on c 

the rate of student eaming. Not all ofthese conics could be filly operationaised inthe q 

questionnaire, bt we attempted to operationalize those we considered. were the most ? 

important, withthe inclusion ofcaefallyconstacted questions inthe questionnaires, H was ? 

fet thatthe more sensitive questions, sich as those which sck o discover whether students ? 

ate experiencing any personal problems which might be affecting their suis, shouldbe Tet ( 

tothe mterviews ? 

An examination of other questionnaires was useful. The research instruments used by Davies, c 

Elder, Fiocco, and especially those of Ferguson and White, have all been influential in ¢ 

shaping the tools used for ths projec. Consideration was also given tothe type of rating n 

Scale to use forthe questionnaire andthe interview schedule, Initially aie point Likert sale ? 

was proposed, but ater further consideration it was decided to use aseven point scale forthe n 

following reasons ( 

+ As subjects generally tend not to use the extreme ends ofthe scale when giving thee ?

?esponses, this often results inthe data boing clustered around the mide of the scale ? 

(Hatch and Lazaraton: 1991). A Seven point scale is thougt to allow a greater degree

of dtferetation, allowing any variations in response tobe more clearly perceived ? 

+ As IELTS uss a nine band sale it was thought tat a seven point scale might make it ? 

casier to calculate correlations between the variables operationalised nthe ? 

{questionaire and the IELTS sores achieved bythe subjects. ? 

+ Eater predictive studies (Davies and Crper: 1988, Ferguson and White: 1993) forthe ( 

?mos part used seven point scales. ?The adoption of similar sale in our stady should ? 

?make ease fo mak comparisons with the findings ofthese earicr studies. ? 
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? 35 The Semester One Questionnaire 

c ?The semester one questionnaire (Appendix 4.1) sought information from the subjects under 

C five headings: general information, qualifications, English language ability, course of study,

? IELTS and English lnguage suppor. Under the heading of General Information, students

( ?were asked to supply information about their age, gender, country of origin, fst language,

( other languages spoken and dat of arrival in Australia, Under the heading, Qualifications,

? information was sought about te acadomic qualifications of the student, the amount of

? English language tution recived prior to the sat oftheir cours, English language tests 

C taken and scores obtained, and course units being undertaken. 

C In the final sections, information was sought about students? perceptions of

? © their English language abilities,

? + the extent to which thir English has improved snc the start ofthe year. 

n + their academic performance 

r + the relevance oftheir course

¢ + the amount of background/subject specific knowledge they bring to their studies.

? + the depree of ifficalty experienced with their studs.

? + the degree to which they are enjoying their course of study.

? + the depree of their adjustment to lif in Australia.

( the faimess of IELTS.

( + the amount of practice undertaken prior tothe IELTS test.

( + the amount and type of English language asistance the students have received since the

( stat ofthe yar 

¢

¢ 3.6 The Semester Two Interview Schedule 

(

( The inerview was designed in two pars (Appendix 4.2). The fist part was similar to the

( semester one questionaire in seeking quantitative information under the fllowing headings 

English language ability, student wellar, course of study and IELTS. Most ofthe same

? «questions were asked a inthe first questionaire, but mor information was sought about any 

welfare difficulties students may have experienced and whether these had impaied thei

? bility to do well in ther studies. In addition, students were asked to supply more detailed

? ?information about any difficulties experienced with the language demands of their course of 

study. In the second part of the interviow, students were asked a series of open-ended

( <uestions intended to throw more ight onthe issues raised in the it part ofthe interview 
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?They were asked to give estimates of: ? 

?* cach student's language proficiency. C 

?the academic performance of the students. i 

'* the degree to which each student?s level of English impaired their ability to do well in 

tei tes 

+ elev of mation ofeach student ?

* tor dep of ual ajusinen { 

( 

?The second prtfth survey was more gener Ttrs wer ake rh vies on ( 

( 

+e IELTS tot andi ines ? 

+ te ope af assiance gent» sudets epriecing diac: wih te Eagish | 

dena of ei ses ? 

+ whether hi execttin fovea studens died fom tir expectation of te 

in population ? 

«easter of student's evel motivation ? 

?© what constitutes academic success. ? 

?+ what helps students most to be successful in their academic studies. { 

3.8 The Surveys forthe International Student Advisers and English Support ? 

Tutors ? 

?Questionnaires similar to those sent to the academic staff (Appendices 4.4) were designed to ¢ 

?send to the international student advisers and to English support staff. C 

? 

39 Administering the Fist Semester Questionnaire ? 

( 

Te semester one qutionie was propre and lel by one ofthe pasate gpa | 

classes and scrutinised by colleagues including staff in the English language centre and the ( 

Inemacomal Stam Ofte at wel asset cadena The meren scien 

similarly trialed. As a result, several changes were made to the wording of questions and their ( 

iyo 

? 

Te semester one questi as st oth poulon under nvestigaon sev neis 

befor theft semester caminaions"Aleter ns sn othe mupduae sudensiote 
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; 240° Conducting Second Semester Interviews

Interviews were conducted with the 23 undergraduate students in late September and carly
¢ October. The interviews were divided between the two researchers so that the female subjects 

t Stow tiriowed y's fomle tsar amen of be nae abe Oy Oe
( ?uch T sy ed omnis ay eae! denice wc mp ie
¢ So ig sed wk col sep er rene arns bye
? She ogonte x Te rssh uk saving eine ate lene ee
? Alo tpt cacao cheng noe pnt Seecucier ne ne eres
? ?mordofsnden goss
? 2.11 Administering the Stat Survey 

c ?The academic staff, English support staff and two of the international student advisers were 

C contacted in early November several weeks prior to the semester two examinations. 34 

: ?chemist rained guionis ce atoal ef 0, Ts rowel eb 30 of
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4.0 A Description of the Population ( 

? 

The flowing tales give a description of the population according to a numberof ey 
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Figure! Pie Chart showing distribution of subjects by country c 
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5.0 Data Analysis and Interpretation 

S4 __ Predictive Validity: The Relationship between IELTS and Academic 

Performance 

c The main objective of this study is to investigate the relationship between IELTS and 

academic performance. Three measures of academic performance were used. The frst of 

c these was the Grade Point Averages of those courscwork students who were asessed in 

c examinations. Grade Point Averages were calculated (according 10 the University of 

r Tasmania? rules) forthe year and for fst and second semester. Fot all students an averape
( result was calculated weighted according to the subject loadings. It should be noted tht 

C ?while most of the sample had a fll unit load, seven students fook a less than 100% load
( (opiealy beeen 75% to 90%). 

c ?The second measure of academic performance was the academic staff ratings of student 

q performance of each student in the sample, collected just before second semester 

c examinations. 34 questionnaires were returned from academic staff. Where more than one
( ?questionnaire was returned relating to one student, ratings were averaged. On the whol, satf
( tatings of student performance were similar and only ina few eases were stat ratings widely
( different, thus averaging the ratings was thought to give the most reliable picture of student
¢ performance overall 

t Tie third measure of academic performance used for this study was the students? own 

assessments oftheir academic performance. This was collected from the whole group just 

before the first semester examinations, and collected a second time fiom those students who 

c ?were interviewed in October. 

n 

a S.1 IELTS and Academic Peformance: Grade Point Averages. 

c Using Pearson's Product Moment correlation coefficient, IELTS scores of the sample
? Population were correlated with global academic resus, expressed as Grade Point Averages 

(See Appendix 45). These resuls ae set out in Table 1. Of the total sample of 33 subjects,
¢ Grade Point Averages were available for 26 coursework students assessod in examinations,
? (Me other seven were assessed by their supervisors)
« ?As can be scen from the table, only the IELTS reading subtest has a moderate postive
( correlation with academic results and inthe ease ofthe speaking subtest there was infact a
( negative comclation
? ?The first and second semester Grade Point Averages were calculated for those students (n=17) 

?who had taken single semester unis as opposed to full ear units, and then the coreation
¢ cocficients were calculated forthe semester averages and TELTS scores. The results are set 

cut in Tables 1 and 15, 

n 
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c As can be seen from the table, three (12%) students who achieved IELTS scores of 7+ did 

c very poorly in their examinations, whilst two (7%) students who achieved scores of 5.5,
¢ ?obtained good Grade Point Averages. With a small sample, such a distribution is likely to
? es Tae Ae, Wit sal sae neh ete Bey
? SS ee
¢ ?The fact that three (12%) of the five students who failed the year had achieved very high
( ?scores in the speaking and listening subtests, might go some way to explaining the negative 
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¢ ?who were assessed in examinations, but also postgraduate students who were assessed by
? pool hermes ter
? Although there was little correlation between IELTS global scores and academic outcome,
? using the staff ratings as the criterion for academic performance, there appears to be a weak 

c ?positive correlation between the reading and writing subtests and academic performance.
( ?Staff ratings were then correlated with Grade Point Averages and showed a reasonably strong. 
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? Discestion
? ?While there appear to be weak correlations for the reading and writing subtests, using two of 

G the three measures of academic performance, there are very low or negative correlations
( between academic performance and the other subtest scores, as wel s between IELTS global
( scores and academic performance overall. However, thee are a number of factors in this 

q study which might explain the absence of a positive link between IELTS and academic 

i ?outcomes 

i First, the group under investigation included subjects from across a number of academic 

n Aisciplines and lacked the homogeneity of those studies which have show a significant
( correlation between IELTS and academic outcome. (Eider 1992; Bellingham 1993; Ferguson 

n and White 1993). In these studies there would have been a measure of agreement about the
( criterion used for measuring academic outcome within disciplines, whereas in a study across
¢ Aisciplines there is no way of ensuring that academic outcomes have been measured in 

H precisely the same way and ae comparable 

c Second itis generally agreed that different academic disciplines require differing levels of 

a English proficiency, even though the degre to which this is o is still not clear. In this study, 

ni 16 students (45%) were enrolled in subjects traditionally requiring less English, with six 

t (18%) taking engincering and nine (27%) doing seience and technology subjects. This would 

H surely weaken any link between language proficiency measures and academic outcomes. In
? fact, a number of those taking enginecring, whose scores in IELTS were only moderately
? good, subsequently did extremely wel, being awarded distinctions and high distinctions.
¢ Furthermore, only students who had been admitted to the university were included in the
( study, thus excluding those with lower IELTS bandscores. The population is therefore 

skewed and has few subjects with IELTS global scores below band 6. In fat, only two 

students inthe group analysed have scores lower than 6, at band 5.5, Previous staies have 

C shown that the predictive validity of IELTS is greater when IELTS bandscores are lower 

(Ferguson and White 1993, Bellingham 1993). Where students? scores fall below 6, the
( ?chances of academic failure increase and the correlation between IELTS scores and academic 

coutcomes is stronger. In our study, the use ofthe IELTS cutoff point of 6 for admission to
¢ the university would appear to have excluded from our study those students in greatest danger
? of failure due to inadequate English proficiency 

c 

52 Predictive validity: IELTS and Language-Related Difficulties of
¢ Coursework.
( ?A farther question in relation to IELTS is whether or not it can predict the kind and level of
? dificult students experience with the different language demands oftheir courses. Inthe
? semester two interviews, students were asked to rate how difficult they found the English 

language demands of a variety of coursework activities. The results are presented in Table 
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t Investigating the relationship between IELTS and language-related coursework tasks from
? another perspective, students interviewed in semester two were asked the following question
¢ ?Do you think the IELTS test predicted the areas that you were going fo have 

c ?dificulty with? For example, ifyour lowes score was in listening, 1 Os the 

c {HI you're having problems with now? 

13 students (57%) stated that IELTS di predict the areas they were having ificuly with,
¢ seven students (30%) stated that it didnot accurately predict their problem areas, and three
¢ students (13%) stated that they were not aware ofthe individual subseores and s0 could not
( answer the question. 

c OF those who stated that ther weakest subscoe prediced ther present language ficulties, 

c six students (26%) refered to ther low scores for writing and their subsoquent difficulties
¢ ?ith written assignments. OF the four students whose lowest score was for reading, two
( reported difficulties withthe reading necessary forthe course work, but the othe two reported 

rl ?that reading was oly a problem where there were time restrictions, a inthe IELTS test 

: It would seem therefore, that there is some relationship between IELTS scores and language 

c related difficulties of coursework, but the precise nature of the relationship needs further 

c investigation 

c 53 Predictive Validity: Intervening Variables 

(
( ?The relationship between IELTS and academic performance is complicated by a multiplicity 

c of intervening variables which affect diferental rates of learning in the period between 

c taking IELTS and achieving academic results. It had been the intention of this study 0 

t ?conduct regression analyses to investigate the effect of a number of these factors, but the
? small numberof cases make it unlikely tht such statistical weatment will elaify the issues 

However, consideration has been given to a few of the mare obvious of these variables,
? namely; the anount of English language assistance received, motivation, cultural adjustment,
( and welfare difficulties experienced by the students. No attempt has been made 10 

operationalise the construct of scholastic aptitude. Although this i a major factor affecting 

c academic performance, it was considered to be too complex an issue upon which to obiain
( ?valid and liable data within the constrains ofthis project.
? 53.1 English Language Assistance 

In discussing the predecessor of IELTS, Polit (1988) stad that any intelligent use of ELTS
( will reduce its predictive power. Similry, this holds tue for TELTS, If students secke
( sistance wih, oF ae provided with tuition for ther weakest macros, as indicated by 

IELTS subsoors, it would seem likely that ther language skis wil improve over the couse
? of the year to the extent that their inital IELTS seores ae no longe atu indication oftheir 

Janguage proficiency 

t If in addition, the power of IELTS to predict academic outcomes is greater the lower the
( tandscore level (Davies and Criper 1988; Ferguson and White1993; Elder 1993) then it
( ?would follow that consistent levels of English language assistance ar likely to weaken the
( redctve validity @fIELTS, and should be considered in any study ofthis area
? To investigate this further, information was sought ffom the students surveyed in semester 

t cone, and the students interviewed in semester two about the amount and type of English 

t Tanguage asistance they had recived from various soutes. In addition, feedback was sought
( es
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?grades in most of their courses. Other English support classes received generally favourable C 

?comments, although six students commented that they were too busy with course work and ¢ 
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?Whilst motivation has been discussed at some length as an important factor affecting ? 

performance, there has been little agreement about what is meant by motivation and how best ? 

?to operationalise this multi-dimensional construct. For the purposes of this study and for t 
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(

¢ How much are you enjoying your course? 

c ?Do you think your course is relevant 1 your future career? 

c It is assumed inthis study thatthe level of enjoyment ofa chosen course, and its relevance to 

c future career prospects are two facets of motivation and that these questions attempt to 

q ?operationalise these two dimensions of motivation. 

c

( ?There was 70% commonality between the responses to the two quasi-variables of motivation,

¢ levels of enjoyment and relevance of course to future career. An attempt was made 10 

c conduct a regression analysis. These variables appear to have a slight effect on the

? relationship between IELTS scores and academic performance.

? $3.3 Cultural Adjustment

( ?As with the concept of motivation, clearly agreed definitions of what is meant by cultural 

a adjustment have yet to be determined, but there scems general consensus, especially from 

q student advisers, that an ability to adapt to the social and cultural environment of the

( ?university is crucial for the successful academic performance of international students. As

( ?one member of staff from the Intemational Student Office commented, when asked her views

; on IELTS: 

c The IELTS test provides some indication of people's language ability. However, it

¢ does not provide information about how well students will adjust to a new learning 

q sje oF a new environment. Adaptability to both of these is eritical in terms of how a

¢ ?student progresses with their stud. 

t 

Student advisers and ELSIS support staff were asked to comment on the extent to which

¢ difficulties with English affected individual student?s ability to do well in their studies.

( Cultural adjustment difficulties were mentioned as of more significance than language 

difficulties in comments on eight out of 16 subjects. As one staff member, writing about a

? representative student, suggested:

( (Changing context - educational system, cultural environment, lack of family support

?more significant - if you can separate out from language. 

?Therein lies the problem when investigating th relationship between language proficiency, in 

this case measured by IELTS, and academic outcomes. The difficulties in separating out the 

variables are extensive, Nevertheless, in both frst and second semester, the students were

? asked the question:

¢ How well do you think you have adjusted to life in Australia?

( a
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? 62 Academic Staff Perceptions of IELTS Face Valiity. 

Staff were asked to give their views on IELTS, how fra text they consider i to be and how
? itis wed in ther departments. Twenty-seven staff (79%) stated that they knew nang at all 

abou IELTS, Of these, two staff commented further
? Had students who presumably passed (IELTS) with enormous language difficulties.
? 1 do know significant numbers of overseas student not proficient. One ofthe major
? reasons for high fur rate. 

c Two staff members based their evaluations on their present students: 

Experience with two students, conclude test good indicator of proficiency for entry to
( ?research higher degree.
? 1 have only encountered one student who has passed the IELTS. Judging by his
¢ Performance, I'd say the sreen i not sual.
? ?Two other staff members stated that they thought IELTS was a good test.
( JELTS is @useil benchmark fo maintain. The screening of students for language 

c Drofciency is necessary.
( isa good text.
? .
( Another tutor made the following point
( IELTS doesn't cover any problems in specific subject areas, .peycholoy. 

(
( ?The final two tutors gave the following comments
( Basically interested in the intellect not he language sills
( The sadents struggle the first few weeks. 

¢
( 1t appears therefore, that IELTS isnot well understood by the academic staff surveyed in his
? study. As the staff surveyed came from every school and ranged from postgraduate to
? professorial level, one might cautiously hypotesise that IELTS is not well Enown by most 

scademic staf atthe university. As many academics have international connections and if
( ?they are consulted in the recruitment of international students, it may be that more informed
? decisions could be made were IELTS better known. It might also be of value for course tutors
( to know the subtest scores of ther international students inorder to alert them eal in he
( year to posible languageclated dificltics before these become insurmountable. This was 

the original intention of reporting the subtest scores separately. If course tos are aware of
( poten language problems, they can provide approprite swpport, in addition to that
? Supplied by the Intemational Student Office.
( 7.0 Conclusions and Recommendations
¢ ?The principal purpose of the present sty was to investigate the predictive validity of IELTS
( ?employing a group of international student inthe first year oftheir studies at the Unverty
( of Tasmania. Answers tothe folowing research questions were sought
( + To what extent does the IELTS proficiency rating scale predict subsequent academic 

: outcome?
( + To what extent can IELTS bandscores predict the kinds of language ficulties 

intemational sodents encounter with various aspects oftheir stds? 

c
( rs 

(



+ Which ley intervening variables appear to have the most effect onthe ilionship 

Bexwoun IELTS banicores achieved and subequem academic outcomes in te | 

population under investigation? (

Working with sample of intestinal students who fad taken IELTS prior toenty wike | 

Universi, dee measures of academic achievement wee used. Fr, rede Post Avenger 

in examinations (GPAs) wer caelated fre Year aad for bth fit an second rome 

examinations, and thr, sadn self estimate of pefomance mers elected oral et 

Corclavons were thn calculated between IELTS global and subtest scores and GPAs, as 

wells with oth academic staf alings of adem pertrmance aod students self nes 

Ofacadmic perfomance Although no sinficantcrelatons wee found for IELTS pol 

Pariclar, were bs able to pred subsequcn academe performace, ( 

Discussion focused on dias in quaniffng these retonships, because of ines | 

connected withthe relia of academic outcome measur, an becass ote sal cot 

the population under investigation. This study has demonstrated that a small population may ? 

include unusual cases, affecting outcomes. This makes it difficult to generalise the findings to t 

Tage populations nto these population i subecquon years ( 

In addition, the small number of cases made it difficult to control for certain factors such as ;
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?The amount of English language assistance received, motivation, cultural adjustment and

? vwelfie difficulties experienced are among a number of other variables which are also

? important. Attempts to show how motivation, cultural adjustment and welfare difficulties 

r affect the relationship between IELTS and academic outcomes were inconclusive. This was 

a due parly to the small number of eases and also to difficulties in operaionalising the 

n constructs, 

Although not part of the original intention, this study provided qualitative data on the face 

validity of IELTS. On the whole, the students perceived the text o be fur, but the academic 

i staff surveyed had litle knowledge of IELTS. itis suggested that information about the test 

i be provided to academic staff, on the grounds that it might assist chem in making informed

( decisions forthe admission of overseas student to thei departments and would be beneficial 

c in alerting course tutors to particular linguistic difcates overseas students may have 

( 

c 72 Recommendations

? ?The findings fom this pilot project indicat thatthe predictive validity of IELTS is complex 

area to research. In otder to clarify the relationship between IELTS and academic

? performance itis proposed tha: 

re ?+ research be conducted with much larger more homogeneous samples.

? 4 retearch be focused on the intervening vals using regression anal

( + the effects of eves of support as an intervening variable be investigated, 

i * the instruments for opeationalising such constructs a8 motivation and cultural 

q adjustment be refined

? + intercampus collaborative research be supported, using the Intemet. It would be

¢ possible for a number of researchers to work together to refine the research 

instruments and use them across different campuses, 

+ language proficiency measures such as IELTS be recorded on the University

? student database. This, together with academic Grade Point Averages, would 

c enable an accumulation of data over a umber of years to be used in fiture

? predictive validity studies.

? + academic staff be provided with information on IELTS to enable more informed

? decisions to be made

? Its hoped that this pilot projec, despite its limitations, has made a small contribution tothe

? ?ongoing debate about the relationship between IELTS and academic performance.
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